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Glossary

Places names are spelled or called different in all Sámi 
varieties. The list of the Sámi Language Centre (2020) with 
versions in North, Lule, South or Ume Sámi is mainly used in 
this dossier:

Sámi language Swedish Sámi language Swedish

Ååre Åre Láttevárri Lannavaara

Aarborte Hattfjelldal Liksjoe Lycksele

Älvdaelie Älvdalen Lujávri Lovozero

Árjepluovve Arjeplog Lusspie Storuman

Árviesjávvrie Arvidsjaur Máláge Malå

Bådåddjo Bodö Orrestaare Örnsköldsvik

Bïerje Berg Roavvenjárga Rovaniemi

Dearna Tärnaby Romsa Tromsö

Gárasavvon Karesuando Sjädtavaellie Sundsvall

Gávtavvrie Ammarnäs Sjeltie Åsele

Giron Kiruna Staare Östersund

Guovdageaidnu Kautokeino Straejmie Strömsund

Herjedaelie Härjedalen Stuehkie / Stockhoalbma Stockholm

Jåhkåmåhkke / Dálvvadis Jokkmokk Suorssá Sorsele

Julevu Luleå Ubmeje Umeå

Kárášjohka Karasjok Váhtjer / Jiellevárre Gällivare

Kraapohke Dorotea Vualtjere Vilhelmina

Kråavan Luspie Krokom Vyöddale Vindeln
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Foreword

background	 Regional and minority languages are languages that differ from 
the official state language. The Mercator Research Centre on 
Multilingualism and Language Learning uses the definition for 
these languages defined by the European Charter for Regional 
or Minority Languages (ECRML):  

	 “Regional and minority languages are languages traditionally 
used within a given territory of a state by nationals of that state 
who form a group numerically smaller than the rest of the state’s 
population; they are different from the official language(s) of 
that state, and they include neither dialects of the official 
language(s) of the state nor the languages of migrants”. The 
Mercator Research Centre aims at the acquisition, application 
and circulation of knowledge about these regional and minority 
languages in education. An important means to achieve this 
goal is the Regional dossiers series: documents that provide 
the most essential features of the education system of regions 
with a lesser used regional or minority language. 

aim	 The aim of the Regional dossiers series is to provide a concise 
description of minority languages in education, mainly in Europe 
but also in other parts of the world. Aspects that are addressed 
include features of the education system, recent educational 
policies, main actors, legal arrangements and support structures, 
as well as quantitative aspects such as the number of schools, 
teachers, pupils, and financial investments. Because of this 
fixed structure the dossiers in the series are easy to compare. 

target group	 The dossiers serve several purposes and are relevant for poli-
cymakers, researchers, teachers, students and journalists who 
wish to explore developments in minority language schooling 
in Europe. They can also serve as a first orientation towards 
further research, or function as a source of ideas for improving 
educational provisions. 

link with	 The format of the Regional dossiers follows the format of 
Eurydice - the information network on education in Europe – in Eurydice
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order to link the regional descriptions with those of national 
education systems. Eurydice provides information on the ad
ministration and structure of national education systems in the 
member states of the European Union.

contents	 Every Regional dossier begins with an introduction about the 
region concerned, followed by six sections that each deal with a 
specific level of the education system (e.g. primary education). 
Sections eight and nine cover the main lines of research into 
education of the concerned minority language, the prospects for 
the minority language in general and for education in particular. 
The tenth section (optional) gives a summary of statistics. Lists 
of regulations, publications and useful addresses concerning 
the minority language, are given at the end of the dossier. 
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1	 Introduction

language	 Sámi/Sami/Saami languages (North Sámi: sámegiella) are a 
group of Finno-Ugric languages spoken mainly in Sápmi, the 
land of the Sámi people in Sweden, Norway, Finland and Russia 
(see Figure 1). Due to demographic flows to urban areas and 
elsewhere, Sámi languages are today also spoken outside 
Sápmi. Untrained speakers of the South, Central and Eastern 
Sámi varieties cannot understand one another, although all 
languages share parts of a common vocabulary. The Sámi were 
regarded as inferior people and had to deal until the 1970s 
with strong pressure of authorities and church to assimilate 
into majority society. Sámi people still face discrimination from 
majority society (Poggats, 2018), which was for example visible 
in hate speech on social media and the torture of reindeer after 
herding community Girjas won a court case against the state 
regarding the management of hunting and fishing rights in 2020.
The long period of forced language shift made all languages 
endangered, especially South and Eastern Sámi. The course 
of history made Central Sámi variety North (or Northern) Sámi 
the dominant Sámi variety, also among the five varieties spoken 
in Sweden. The orthography of Central Sámi varieties North 
and Lule Sámi and South Sámi variety South(ern) Sámi are 
by the Nordic states recognized in 1979, 1983 and 1978. The 
orthographies of South Sámi variety Ume Sámi and Central Sámi 
variety Pite Sámi were officially recognized in 2016 and 2019.

population	 Only Finland records official numbers of Sámi residents, while 
numbers from the other states are positive estimations based 
on incomplete historic ethnic registrations. The most positive 
estimations count the population up to 100.000 people of which 
50.000 – 65.000 live in Norway, 20.000 to 40.000 in Sweden, 
10.000 in Finland and 2.000 in Russia. The only official numbers 
in Sweden and Norway are provided by the Sámi Parliaments, 
which include the number of people with the right to vote in the 
Sámi Parliament elections and that actively made the choice 
to join the electoral register. Since many Sámi are not active in 
Sámi politics and the Swedish and Norwegian numbers exclude 
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2	 Pre-school education

target group	 Pre-school is for children aged 1 – 5 years and pre-school 
class for children aged 6 – 7 years.

structure	 Municipalities, Sámi School Board and free-school organisers 
provide and are responsible for non-compulsory pre-school 
and compulsory pre-school class. The non-obligatory pre-
school is funded by parental fees and central government and 
municipal tax revenues. No parental fees have to be paid for 
pre-school class, since it is obligatory. Administrative areas for 
Sámi language should offer pre-school activities with attention 
to Sámi language to Sámi children, also when it concerns one 
child, but the management of a school decides how to meet the 
obligations. The National Agency for Education created with 
working groups curricula – containing the school’s values and 
assignment, general goals, guidelines and syllabi – for the pre-
school (2019b), the Sámi school and pre-school class (2019c) 
and the compulsory school and pre-school class (2019a). Pre-
schools (not pre-school class) do not work with syllabi.
According to the curriculum for the pre-school, activities must 
have a holistic view and stimulate children’s development 
and learning, prepare for further education and create under-
standing for different languages and cultures. Educators should 
help to protect and promote minority languages and cultures 
and the development of a child’s Sámi mother tongue and 
identity. Pre-schools of the Sámi School Board use the Reggio 
Emilia approach with Sámi perspective to strengthen a child’s 
Sámi identity and self-esteem. At their pre-school class, the 
Bornholm model is used to train Sámi language skills and 
create linguistic awareness in a playful way.
The Sámi school and pre-school class curriculum states the 
ability to develop a Sámi identity should be strengthened. Chil-
dren must learn about the Sámi way of life, their norms, values, 
traditions and cultural heritage. Children’s understanding of 
time, place and culture should be challenged. The compulsory 
school and pre-school class curriculum includes aims to create 
possibilities for pupils to use their mother tongue and gain 
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3 	 Primary education

target group	 Compulsory school (grade 1 – 9) is for pupils aged 7 – 16 
years. Sámi school is for pupils aged 7 – 13 years (grade 1 – 6) 
and mainly intended for pupils whose parents self-identify as 
Sámi.

structure	 The education is free of parental fees and provided by and 
responsibility of the municipality, Sámi School Board and free-
school organisers. At municipal school, mother tongue tuition 
and integrated Sámi education can be offered in all grades 
and Sámi as a language subject in grade 6 – 9. Mother 
tongue tuition should be taught if the school finds a teacher. 
Pupils have general teachers in grade 1 – 3 and a teacher 
per subject in grade 4 – 9. Pupils should learn about the 
rights, history, culture, language and religion of the recognized 
national minorities. Municipal schools use the curriculum for 
the compulsory school and pre-school class (National Agency 
for Education, 2019a); Sámi schools use the Sámi school 
curriculum (National Agency for Education, 2019c). All curricula 
are created by the education agency and working groups and 
include the school’s values and assignment, general goals, 
guidelines and syllabi. 
Sámi schools teach Sámi as mother tongue and second 
language with the goal to make pupils functionally bilingual 
(chapter 1: status of language education). The language educa-
tion is part of the subject Samiska, which should give pupils a 
Sámi cultural understanding and concerns Sámi society, envi-
ronment, history, music, traditional knowledge and crafts (duodji 
in North Sámi). It is criticized that all Sámi culture areas and 
Sámi language are addressed in one subject sharing the same 
number of teaching hours, while Swedish language is taught 
separately from, e.g., history to offer sufficient teaching hours 
for both contents. Although Sámi pupils are expected to have 
the same language skills in Sámi and Swedish, pupils receive 
most likely less teaching hours for Sámi language and may 
receive minimum literacy training.
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materials

two teachers of grade 2 – 3 speaks Swedish and Sámi; Sámi 
is mainly used in the teaching of grade 3 pupils. In grade 4, 
Sámi is used a lot for the subjects of arts, crafts and physical 
education and sometimes in mathematics and science studies. 
Sámi is used partly in the teaching of almost all grade 5 
subjects, only not for music and Swedish language. In grade 6, 
science studies, mathematics, arts, crafts, physical education 
and Swedish for second language speakers are partly taught 
in Sámi.
At municipal school, Sámi can be the instruction language 
for integrated Sámi education in several subjects and mother 
tongue tuition, provided by teachers on-site and/or distance-
education. The tuition can be taught at least 45 minutes a week 
and is often scheduled outside school hours. Sámi can be, but 
hardly or never is, used in parallel with Swedish in the lower 
compulsory grades, if Sámi children make up a substantial part 
of a class. The municipality Vualtjere does mention the option to 
hire a teacher to ‘translate’ to South, Ume or North Sámi. Sámi 
as a language subject can be taught 2-3 times a week for 40 
minutes, often in Swedish.

teaching	 The Sámi School Board promotes the production and develop-
ment of Sámi teaching materials, but it is difficult to renew and 
update teaching material (see chapter 9). It created North, South 
and Lule Sámi textbooks for grade 1 – 6 with native speak-
ers, National Agency for Education, Uppsala University and 
Södertörn University. Instructions are made by the education 
agency to implement a Sámi perspective in teaching. Language 
teachers create own material and use platform ovttas.no (chapter 
2) and oahpa.no, created by Romsa’s UiT The Arctic University 
of Norway, with tools to train North, South, Lule, Kildin, Skolt and 
Inari Sámi vocabulary and grammar. Apps like Memrise are used 
to practice phrases in Ume, Lule and South Sámi. 
Radio and TV-programs of the Swedish Educational Broad-
casting Company are used. Some titles of material for North 
Sámi are Áppes (alphabet), Gággi and Táhppán Siun (language), 
Logut (mathematics), Giellabálggis (religion) and Dálveluonda 
(science). Teaching material for South Sámi can be the language 

http://www.ovttas.no
http://www.oahpa.no/index.eng.html
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4 	 Secondary education

target group	 Upper-secondary education is non-compulsory and intended 
for pupils aged 16 – 19 years.

structure	 The three grades are free of fees and provided by and responsi-
bility of free-school organisers and (co-operations of) municipali-
ties. Pupils can choose from 6 programs to prepare for higher 
education or 12 programs to start working or prepare for higher 
vocational education. Pupils receive a School Leaving Certifi-
cate when finishing a program. Entrance requirements differ per 
program but mathematics, Swedish and English must be passed 
at compulsory school. If not, 4 introductory programs can be 
done to meet the requirements for a preparation program. Pupils 
with good language knowledge can have Sámi mother tongue 
tuition, even if it concerns one pupil at a school. Other pupils can 
have Sámi as a language subject if the school offers it. 
Pupils work with curricula, syllabi and individual study plans 
(National Agency for Education, 2018). They should gain know
ledge of the culture, language, religion and history of national 
minorities. In Swedish 2, language legislation and (national) 
minority languages should get attention. The curriculum includes 
an interdisciplinary course on Sámi culture and history, a course 
on Sámi food and six courses on duodji (crafts). Schools 
offer variations of national programs. Lapplands gymnasium in 
Jåhkåmåhkke offers a Sámi social science program for pupils 
that want to immerse in Sámi culture and history. The reindeer 
herding specialisation in the agriculture program of Jämtlands 
gymnasium is cancelled since it never had applicants.

legislation	 The Ministry of Education and Research regulates and holds 
responsibility. Chapter 15 – 19 of the Education Act and 
the Upper-secondary Education Ordinance apply to upper-
secondary education. Sámi as mother tongue tuition and 
language subject is discussed in §19 of chapter 15 of the act 
and in §15 – 21 of chapter 4 of the ordinance. For distance-
education, §3 – 4 of chapter 23 of the act and chapter 4a of the 
ordinance should be consulted.
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5 	 Vocational education

target group	 Higher vocational education is intended for people with a School 
Leaving Certificate that want to combine theory with practical 
experience. For some programs, a specific vocational program 
at upper-secondary school should have been completed or 
work experience can be required.

structure	 The National Agency for Higher Vocational Education is respon-
sible for the quality of higher vocational programs of a univer-
sity, municipality, county council or private institution, as well 
as for arts and culture courses and interpretation courses and 
programmes (adult education). It must ensure programs meet 
labour market needs. Students should learn skills needed at 
their future employer and have workplace training. A diploma 
is handed out for one-year programs, advanced diplomas for 
two-year programs. Tuition fees are charged but study aid is 
available.

Some Sámi organizations, a government grant and Jåhkåmåhkke 
municipality sponsor the Sámi Education Centre. It offers in 
cooperation with the crafts apprentice (Sw: hantverkslärling) 
program of Leksand a two-year program in duodji (crafts) in the 
North, South and Lule Sámi tradition, with focus on skin, textile, 
wood and horn working. Courses in Sámi language, culture and 
history are part of the program. Students can apply for grants at 
the Sámi Parliament of Sweden. The centre offered a one-year 
program in Sámi food craftsmanship in 2017 and 2018.

legislation	 The Ministry of Education and Research regulates and holds 
responsibility. The Act on Higher Vocational Education School 
and several ordinances apply to this level of education.

language use	 Sámi language might be (partly) used in the duodji-program of 
the Sámi Education Centre.

teaching	 There is no Sámi language material specifically produced for 
this level of education.materials





T  S      S

27

6 	 Higher education

structure	 Thirty public and 18 private higher education institutes – either 
university or university college – follow the European standard 
regarding the offering of individual courses and first-, second- 
and third cycle degree programs. The rewarded higher education 
credits (HEC) are compatible with credit system ECTS. A 
university college has limited rights to award second- and 
especially third-cycle degrees. The public universities in Ubmeje 
(Sámi: Ubmejen universitiähta; Swedish: Umeå universitet; 
English: Umeå University) and Uppsala (Swedish: Uppsala 
universitet; English: Uppsala University) offer Sámi language 
and culture courses. The Swedish Higher Education Authority 
supervises higher education and government agency Swedish 
Council for Higher Education supports, promotes and analyses 
the sector. Students from outside the EU/EEA and Switzerland 
pay tuition fees.

legislation	 The Ministry of Education and Research regulates and holds 
responsibility. Private institutions agreed with the Swedish 
government to follow the same act, ordinances and statutes as 
public institutions do, which are the Higher Education Act and 
Ordinance on Higher Education.

language use	 North, Lule and South Sámi language courses at graduate level 
of Umeå University are divided in beginner’s and A – C levels 
for mother tongue speakers and are offered in a two-year cycle. 
Beginner’s courses are taught in Swedish, A – B courses in 
Sámi language. The online C-level course includes students 
that focus on their Sámi language variety of interest. Umeå 
University provides courses in Sámi languages at advanced 
levels (bachelor, master, doctoral) as well as first- and second-
cycle courses with Swedish as medium of instruction. Courses 
did not always commence due to a lack of applicants (Advisory 
Committee of the Council of Europe, 2017). A bachelor’s, 
master’s and doctoral degree in Sámi Cultural Studies can be 
obtained. 
Uppsala University offers North Sámi A – C level courses and, 
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7 	 Adult education

structure and	 Chapters 20 – 21 of the Education Act and the Ordinance 
on Adult Education (2011:1108, not included in reference list) 
concern adult education. Municipal adult education began to 
be offered in 1968 for adults who lack compulsory and upper-
secondary education. Municipalities are obliged to offer programs 
equivalent to compulsory education. Upper-secondary subjects 
and Swedish language courses for immigrants are also offered. 
Students follow courses based on their needs and starting level 
and can receive grades, certificates or an upper-secondary 
diploma. Municipalities do not offer Sámi courses, nor is it part of 
the program for immigrants.
Education provided by the municipality is for free; organisations/
foundations – such as the Folk University, Folk High School and 
the Sámi Educational Centre – can charge external costs for 
their programs and courses (e.g. material). The Folk University 
of Staare included South Sámi in their interpretation courses 
since 2020. One part-time distance-course of a year is for 
those wanting to become an authorized contact interpreter; the 
second course takes place in weekends and is designed for 
interpreters that want to gain and develop their competences. 
Before, the Folk High School of Härnösand and Mid Sweden 
University offered similar courses.
The Sámi Education Centre in Jåhkåmåhkke (introduced in 
chapter 5) has intensive beginners and advanced level courses 
in Lule and Ume Sámi language. North, South and Pite Sámi 
were in 2019 not taught due to a lack of teachers. In the 
language courses, in previous chapters discussed learning 
material and material created by their teacher can be used 
for teaching. Students can apply for study grants at the Sámi 
Parliament of Sweden. The centre offers jojk, culture and 
duodji courses, as well as reindeer husbandry courses with the 
aim to strengthen traditional knowledge and to provide tools 
and knowledge for entrepreneurship and the work in today’s 
context. The program is for herders and individuals with the 
right to start herding.
Three examples from 2020 are introduced to present initiatives 

language 
courses
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8 	 Educational research

Guovdageaidnu’s Sámi University of Applied Sciences has a 
central role in Sámi research. In Sweden, Umeå University 
conducts most Sámi and Indigenous educational research and 
hosts Várdduo Centre for Sámi Research. Educational research 
is conducted at the University of Lapland (Roavvenjárga), 
University of Oulu (host of Giellagas Institute), Nord University 
(Bådåddjo) and UiT The Arctic University of Norway (Romsa) 
as well. In this chapter, some scholars, themes and articles are 
introduced. A returning challenge concerns the integration of 
Sámi education in national systems, which has often to do with 
the will to make adjustments. 
Teaching and instruction is dominated by the western school, 
which is connected with Sámi experiences of assimilation. 
Scholars work on the development of a pedagogy wherein the 
Sámi values, culture and worldview are central. Pigga Keskitalo 
(2018) stresses the need for cultural sensitivity in Indigenous 
education. Maria Peltola, Keskitalo and Rauni Äärelä-Vihriälä 
(2019) are the editors of a journal with articles on language 
nest pedagogy and pedagogical foundations, values, premises 
and everyday practices in Sámi early childhood education. The 
concept of Sámi language nest pedagogy is based on doctoral 
research of Äärelä (2016).
Torjer Olsen, Hilde Sollid and Åse Johansen (2017) propose 
a strategy to include Sámi issues and perspectives seriously 
in teacher training in Norway, to challenge misconceptions 
and misinformation in education. The state of Sámi education 
and work of Sámi teachers at Finnish schools is explored in 
Rauna Rahko-Ravantti’s dissertation (2016), which includes 
strategies to deal with students of various linguistic and cultural 
backgrounds, as well as the limitations to include content 
based on Sámi culture due to curricula and lesson structures. 
She stresses Sámi teachers’ role as cultural intermediaries for 
Indigenous Sámi youth in a western culture.
Ideological challenges in Sámi literacy education are researched 
by Hanna Outakoski (2015). She notes the risk of Sámi youth 
losing their Indigenous heritage language due to the exposure 
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9 	 Prospects

Sámi school is the only educational environment in Sweden 
where Sámi culture is dominant, but implications of the periods 
of assimilation and forced language shift are visible. Láttevárri’s 
school (Giron municipality) closed in 2008 and the future of the 
only Sámi school in Swedish Southern Sápmi (in Dearna) is 
unsure. In Giron, some Sámi pupils only have basic language 
skills, while Swedish is mainly used among pupils and for a 
great part the instruction language. The misinterpretation of 
ordinances is one of the reasons why the Sámi schools have 
not developed into real Sámi schools with parallel bilingual 
education and full immersion intentions for Sámi, as done 
during a successful pilot at the Sámi school in Jåhkåmåhkke 
in the 1990s.
Sámi educational research revealed persisting disadvantages 
between Sámi pupils who follow the Sámi school curriculum 
and majority pupils, when it comes to the width and depth of the 
Sámi respectively Swedish language subject syllabus (Belančić 
and Lindgren, 2017). Sámi pupils do not get the support needed 
to function bilingually in all domains of society and it is their 
knowledge in Sámi language that is inhibited and restricted to 
include only some forms of language knowledge. Sámi literacy 
research has shown an ideological and practical imbalance 
between literacy skills in Sámi on one hand, and in majority 
language and English on the other hand (Outakoski, 2015). 
Sámi children are given the chance to learn their heritage 
language in school, but the school system is more interested 
in assuring their Swedish skills. The pupils face the expectation 
to meet high language knowledge standards in two languages, 
although only the knowledge in the majority language is valued 
and appreciated in the majority society.  
Sámi pupils outside Sámi schools can be taught mother tongue 
tuition, but the lessons are not as attractive to attend since 
schools often schedule it outside regular hours and – unlike 
the subjects Swedish and modern language – no credits are 
gained, needed in the final grades to enter upper-secondary 
programs. Efforts are needed to make Sámi language an 
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Table 1.	 Overview of Sámi language education in Sweden for school year 2019/20

Schools Teachers Pupils

Non-compulsory pre-school
Sámi school 5 15* 127

Sámi language activities - - -

Compulsory pre-school 
class

Sámi school 5 2* 28

Integrated Sámi education 4/5 - 6

Compulsory education 1 – 6
Sámi school 5 31* 173

Integrated Sámi education ≤18 - 88

Compulsory education 6– 9 Language subject - - 128

Compulsory education 7 – 9 Integrated Sámi education ≤ 14 - 146

Compulsory education 1 – 9 Mother tongue tuition - 63 443

Secondary education Subject/mother tongue tuition ≥ 5 ≥ 3 ≥ 30

Adult education
Lule Sámi (2019) 1 1 24

Ume Sámi (2019) 1 1 15

Note: Data for non-compulsory pre-school, compulsory pre-school class and grade 1 – 6 from Sámi 
School Board (2020). Data for compulsory education 6 – 9, 7 – 9, 1 – 9 and adult education from 
Sámi Language Centre (2020). Data for secondary education based on inquiry. * licensed teachers 
(obligatory for full-time positions since 2013). – no official or summarized data is available.

Table 2.	 Pupils at Sámi pre-school and Sámi school in (first part of) school year 2019/20.

Pre-school Total compulsory P-class G1 G2 G3 G4 G5 G6
Total numbers 127* 173 28 38 26 29 30 27 23
-	 Dearna 6 10 0 1 1 2 1 2 3
-	 Gárasavvon 15 29 5 4 3 6 4 4 3
-	 Giron 40 72 9 20 7 9 12 9 6
-	 Jåhkåmåhkke 42 62 10 11 11 8 7 10 5
-	 Váhtjer 26 28 4 2 4 4 6 2 6

Note: Data from Sámi School Board (2020). * 2 pupils included in numbers of both Dearna and Giron.

Table 3.	 Pupils with integrated Sámi education per municipality in school year 2019/20.

P-class: 6 pupils Grade 1 – 6: 88 pupils Grade 7 – 9: 146 pupils

Herjedealie (2) 
Kråavvan Luspie 
(2) Liksjoe (1)           
Máláge (1)

Vualtjere (22) Kråavvan Luspie (20) 
Liksjoe (18) Máláge (8) Jåhkåmåh-
kke (7) Giron (6) Herjedealie (5) 
Bïerje (2)

Jåhkåmåhkke (47) Giron (46) 
Vualtjere (25) Liksjoe (9) Lusspie 
(6) Herjedealie (5) Kråavvan Lus-
pie (4) Bïerje (3) Máláge (1)

Note: Data from Sámi School Board (2020)
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Age of students 
Program

m
e duration (years) 

Early childhood education and care (for which the Ministry of Education is not responsible) 
Secondary vocational education

Early childhood education and care (for which the Ministry of Education is responsible)
Post-secondary non-tertiary education

Primary education
Single structure

Secondary general education
Tertiary education (full-time)

Allocation to the ISCED levels:
ISCED 0

ISCED 1
ISCED 2

ISCED 3
ISCED 4

ISCED 5
ISCED 6

ISCED 7

Compulsory full-time education/training
Additional year

Combined school and workplace courses
Years

Programme being 
phased out during (year)

Compulsory part-time education/training
Study abroad

Compulsory work experience + its duration

The structure of the education system
 in Sw

eden in 2018/2019

Education system in Sweden

A
ge of students 

P
rogram

m
e duration (years) 
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Sámi School Board (Sameskolstyrelsen)
Box 155, 962 24 Jokkmokk, Sweden
W: sameskolstyrelsen.se

http://www.calliidlagadus.org
http://www.davvi.no
http://www.e-skuvla.no
http://www.idut.no
http://www.lapplands.se/sv/gymnasium/Bokenskolan/
http://www.nord.no
http://www.isof.se
http://www.samernas.nu
http://www.sametinget.se/sprakcentrum
http://sametinget.se/1469
http://www.sametinget.se
http://www.giella.org
https://sameskolstyrelsen.se




T  S      S

51

Other websites on minority languages

Mercator	 www.mercator-research.eu
Homepage of the Mercator European Research Centre on 
Multilingualism and Language Learning. The website contains 
the series of Regional dossiers, a database with organisations, 
a bibliography, information on current activities, and many links 
to relevant websites.

Mercator	 www.mercator-network.eu
General site of the Mercator European Network of Language 
Diversity Centres. It gives information about the network and 
leads you to the homepages of the network partners.

http://ec.europa.eu/languages
The website of the European Commission gives information 
about the EU’s support for language diversity.

Council of 	 http://conventions.coe.int
European Charter for Regional or Minority Languages (1992) 
and Framework Convention for the Protection of National Minor-
ities (1995). European Treaty Series 148 and 157, Strasbourg.

Eurydice	 http://eacea.ec.europa.eu/education/eurydice
Eurydice is the information network on education in Europe. The 
site provides information on all European education systems 
and education policies.

European Parliament Committee – supporting analyses database
	 http://www.europarl.europa.eu/committees/en/supporting-

analyses-search.html.
In this database you will find research papers produced by 
the European Parliament’s research service. A study for the 
CULT Committee, conducted by Mercator, is published in 2017: 
Minority Languages and Education: Best Practices and Pitfalls. 

Research Centre

Europe

Network

Commission
European

http://ec.europa.eu/education/languages/languages-of-europe/doc139_en.htm
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What can the Mercator Research Centre offer you?

mission & goals	 The Mercator European Research Centre on Multilingualism 
and Language Learning addresses the growing interest in 
multilingualism and endeavours to promote linguistic diversity 
within and outside Europe. The centre focuses on research, 
policy, and practice in the field of multilingualism and language 
learning. Through the creation, circulation and application of 
knowledge in the field of language learning at school, at 
home and through cultural participation, the Mercator Research 
Centre aims to provide for the increasing need of language 
communities to exchange experiences and to cooperate. Not 
only in European context, but also beyond the borders of 
Europe. Though the main focus lies in the field of regional and 
minority languages, immigrant languages are topics of study as 
well. 

partners	 The Mercator Research Centre is the leading partner of the Eu-
ropean Mercator network, initiated by the European Commission 
in 1987. The Mercator network partners are: Mercator Media, 
hosted at the University of Wales in Aberystwyth, Mercator 
Legislation, hosted at the Ciemen Foundation, the University of 
Barcelona in Barcelona, the Stockholm University in Sweden and 
the Research Institute for Linguistics of the Hungarian Academy 
of Sciences in Hungary. Mercator also works and co-operates 
closely with a large number of research organisations and 
universities. This cooperation includes partners in the province 
Fryslân and other parts of the Netherlands, as well as partners 
across Europe and beyond. The main funding body of the Merca-
tor Research Centre is the provincial government of Fryslân. The 
EU and regional authorities in Europe also regularly fund projects 
and activities.

research	 The research activities of the Mercator Research Centre focus 
on various aspects of bilingual and trilingual education such as 
language proficiency in different languages, interaction in the 
multilingual classroom, and teachers’ qualifications for working 
in a multilingual classroom. Latest developments look at how 
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Albanian; the Albanian language in education in Italy
Aragonese; the Aragonese language in education in Spain
Asturian; the Asturian language in education in Spain (2nd ed.)

Basque; the Basque language in education in France (2nd ed.)

Basque; the Basque language in education in Spain (3rd ed.)

Breton; the Breton language in education in France (3rd ed.)

Catalan; the Catalan language in education in France (2nd ed.)

Catalan; the Catalan language in education in Spain (2nd ed.)

Cornish; the Cornish language in education in the UK (2nd ed.)

Corsican; the Corsican language in education in France (2nd ed.)

Croatian; the Croatian language in education in Austria
Danish; The Danish language in education in Germany
Frisian; the Frisian language in education in the Netherlands (4th ed.)

Friulian; the Friulian language in education in Italy
Gàidhlig; The Gaelic Language in Education in Scotland (2nd ed.)

Galician; the Galician language in education in Spain (2nd ed.)

German; the German language in education in Alsace, France (2nd ed.)

German; the German language in education in Belgium
German; the German language in education in Denmark

German; the German language in education in South Tyrol (Italy) (2nd ed.)

Hungarian; the Hungarian language in education in Romania
Hungarian; the Hungarian language in education in Slovakia

Hungarian; the Hungarian language in education in Slovenia
Hungarian; the Hungarian language in education in Ukraine

Irish; the Irish language in education in Northern Ireland (3rd ed.)

Irish; the Irish language in education in the Republic of Ireland (2nd ed.)

Italian; the Italian language in education in Slovenia
Italian; the Italian language in education in Switzerland
Kashubian; the Kashubian language in education in Poland
Ladin; the Ladin language in education in Italy (2nd ed.)

Latgalian; the Latgalian language in education in Latvia

Lithuanian; the Lithuanian language in education in Poland

Maltese; the Maltese language in education in Malta
Manx Gaelic; the Manx Gaelic language in education in the Isle of Man

Meänkieli and Sweden Finnish; the Finnic languages in education in Sweden
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